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SUPPORTING STUDENTS WITH DYSLEXIA IN THE

 POST PRIMARY ENGLISH CLASSROOM 

Annie Donnelly, Loreto High School Beaufort 



◦ Creative, innovative, big picture thinkers. 
◦ Emotional intelligence and empathy.
◦ Difficulty with phonological awareness. 
◦ Slower processing speed and working 

memory. 
◦ Impacts greatly upon reading and writing. 

Dyslexic Profile 



◦ Allows students to keep up with the 
demanding pace of reading in exam 
classes. 

◦ Encourages wider personal reading 
beyond the course. 

◦ Reading helps expand vocabulary and 
spelling acquisition and bridge the 
literacy gap with main-stream students. 

Tip 1: Audible for reading 



◦ Make shared notes electronically in 
class. 

◦ Store notes in Teams / Google Drive. 
◦ Reduces expectation to write 

everything down in class. 
◦ Students can use the ‘Read Aloud’ 

function in Word / Google Docs to 
have the notes read aloud to them.  

Tip 2: Shared class notes on Teams/Google Drive 



◦Provide students with writing 
templates for all writing tasks.

◦Provide exemplar texts and 
highlight the different text 
features.   

Tip 3: Writing scaffolds and exemplars 



◦For some homework tasks, ask 
for a paragraph rather than a 
full essay. 

◦Give students the option to 
record some of their 
homework. 

Tip 4: Reduce writing tasks 



◦ Show students how to use the ‘Dictate’ 
function on Word to get initial ideas 
down on the page. 

◦ Ensure the student knows how to use 
spelling and grammar check on Word 
to edit their own writing. 

Tip 5: Using Word as a supportive tool 



 

Tip 6: Comprehension strategies 



Heart Words for tricky spellings 

Tip 7: Spelling and Vocabulary 

Morphology: Word 
Matrices 



◦Read at the speed of normal 
spoken speech. 

◦Mark a text with scooped 
phrases for better prosody. 

Tip 8: Support for reading aloud 



◦ If the student has learning 
support from a team teacher 
or resource teacher, make 
sure you talk together. 

◦Set specific targets for the 
second teacher to focus on 
with the dyslexic learner. 

Tip 9: Liaison with support teachers 



◦Diagnostic testing to identify point 
of instruction.

◦ Individualised support in a 
structured and cumulative scope 
and sequence.  

◦NEPS: Effective Interventions for 
Struggling Readers, 2019. 

Tip 10: Structured Literacy Intervention 



◦ Praise achievements 
◦ Build up self esteem 
◦ Reduce anxiety 

Focus on positives!



Miriam Barragry

Creative Writing
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Creative 
writing 
STRATEGIES TO ASSIST: A FEW THOUGHTS 

MIRIAM BARRAGRY 

 (Blackrock Educate Together Secondary 
School).



Stumbling 
blocks for 
students  

► The terror of the blank page 

► Paralysis of how to  start 

► Creating in an often sterile 
environment 

► Under time pressure 

► The Tyranny of Rules ( but 
scaffolds can help)

► Not enough choice / too 
much choice!

► No entry portal 

► No confidence 



Early Years 
Intervention 
► First Years come in  creative- seize it!
► So important that the approach and 

confidence  grows – students lose their nerve 
to take risks  in Secondary School 

► Creativity linked to PLAY – being open 
to being whimsical; going with” what ifs “

► Remembering that creative writing is a craft – 
you whittle away at it!

► Dialogic approach 



Stumbling blocks for 
teachers  and 
creative writing ?
► Often enter into studying English loving 

writing – but in the main we study 
literature analysis-  Russian Formalism and 
that THE AUTHOR Is DEAD

► Not much space / training / knowledge 
built up for creative writing when 
harnessing our craft

► Is it something we are comfortable with 
?How much do we write creatively 
ourselves ?

► Very broad course and curriculum  to 
teach – time 

► Shackles of assessment 





Strategies 



A word on 
prompts 
► “Prompt” etymology- 

derives from Latin 
promere meaning to 
bring  forth “ or in a 
more lyrical way “to 
bring to light”.

► Some students just need 
“ the image “ or the 
prompt phrase.

► For others, can some 
scaffolds be offered 
alongside the prompt  
to help “ bring forth” 
their writing  ?



Common creative 
writing tasks and 
activities 

► 1.Writing on place 
► 2.Writing on 

character 
► 3.Descriptive writing 
► 4.Poetry 



Task 1: 
Writing 
on Place 



Give students 
time to prepare 
their creative 
piece. Give them 
scaffolds to help 
them. Remind 
them they don’t 
have to use all, or 
any, of 
the”answers” to 
these questions in 
their actual 
piece. They 
should  know 
more about their 
setting than their 
reader, Same 
applies to 
character.

A sentence starter 
choice can be useful:

“ On entering the 
library, I immediately 
noticed …

“The smell of __ 
greeted me as I 
arrived at the stony 
beach..”



Task 2: Writing on character 
INTRODUCING “ SHOW DON’T TELL” - CHEKHOV’S GUN FOR MORE ABLE STUDENTS 

Junior 
Cycle 
2018 



Differentiate with 
regard to options for 
starters - or, for 
higher ability 
students, let them fly 
off!



Character writing 
tasks: ways to stretch 
thinking 
►Describe a character whose appearance 

gives a sense of unease.

►Describe a character whose appearance 
makes you instantly relax.

►Introduce your reader to a character who is 
unusual for how they move,

►Describe a character who is doing something 
physical  that draws your interest in. 

►Introduces the idea of a character “hook”.



Task 3 : Descriptive 
writing :Use the five 
senses … but how ?
► Focus on a particular sense- students 

to focus on what they see; smell ; 
touch ; taste ; hear. 

► A class on each of the senses?
► Objective is to get students to really 

delve into just one of the senses  and 
specific related vocabulary 

► EE Cummings: “now the 
ears of my ears 
awake and
now the eyes of my 
eyes are opened.”

Talk about  and collate 
language pre task.You will 
get better quality writing 
and this also aligns with UDL 
– it helps all types of 
students and learners .



Taste 

► Most of us love to eat. We get incredibly 
descriptive when  we want to praise or  
complain about  food we have eaten, 
students are no different.

► Cook book extracts – to draw the reader in, 
effective sensory language examples,

► Trip Advisor Food Reviews – Pulitzer Prize 
winning stuff. Restaurant reviews most 
weekends newspapers.

► Task: Students do a blind  taste of two foods 
– who can capture the taste most 
accurately?

► Your Last Supper–detailed  description of 
three courses 

► Bad restaurant review – this can be fun!

Taste 



Set students up 
for success: 
create vocabulary 
builders with them 
which relate to task 



On using bad food  
reviews for creative 
writing 

https://www.e
verywhereist.c
om/about/

https://www.everywhereist.com/about/
https://www.everywhereist.com/about/
https://www.everywhereist.com/about/


Bon Apetit!

► “This sauce was used throughout the 
year. It was light and sweet and could be 
cooked with olive oil, sautéed garlic, and 
onions or doctored up any which way one 
chose. One or two long days of work for 
months of red gold. The bottles would be 
stored in the wine cellar on wooden 
shelves alongside mason jars containing 
pickled green tomatoes, or roasted 
peppers suspended in olive oil, flavored 
with salt and a single clove of garlic. 
From the wooden beams, over these 
vacuum-sealed treasures, hung small 
homemade salami and waxy, 
pear-shaped bulbs of provolone 
cheese.”( Taste, Stanley Tucci)

Alovingly kneaded loaf; a casserole of 
beef, garlic, thyme, stock and onions 
you have left to its own devices in a 
slow oven; a salad that crunches and 
crackles with young, spring leaves and 
sprouted seeds. A sandwich maybe, its 
hot filling of roast pork and crackling 
peeking tantalisingly from between two 
pieces of bread. A fool. A tart. A sticky 
rib. The possibilities are infinite.

 A Year of Good Eating , The Kitchen 
Diaries 3, Nigel Slater.



Sight: Ekphrasis
The recreation of art in words

Task: Give students an 
artwork each, ten 
minutes to really  
describe what they 
see . Students read out 
their description and 
students match with 
artwork.Can be helpful 
to write these  in 
present tense. Higher 
level students – give 
them something 
focused  on colour.



Smell 

► Again, devote time to a vocabulary  builder – word 
cloud / Mentimeter 

► Job of a  perfumer.

► Task: Ask them to pitch the text for a new perfume 
being launched,

► Task: Ask students to write a descriptive piece 
beginning with a smell that evokes a memory.

► https://www.spiegel.de/international/business/perf
umer-jean-claude-ellena-discusses-the-life-of-a-n
ose-a-855685.html

► https://artandolfaction.com/meet-a-nose/

https://www.spiegel.de/international/business/perfumer-jean-claude-ellena-discusses-the-life-of-a-nose-a-855685.html
https://www.spiegel.de/international/business/perfumer-jean-claude-ellena-discusses-the-life-of-a-nose-a-855685.html
https://www.spiegel.de/international/business/perfumer-jean-claude-ellena-discusses-the-life-of-a-nose-a-855685.html
https://artandolfaction.com/meet-a-nose/


Sound – the one we often forget to 
write about

Task: Write an 
opening 
paragraph to 
a study where 
the following 
of a specific 
sound leads 
you in a 
particular 
direction. 

A sound can be the starting point for a 
narrative - again, give students an entry 
portal.They then develop it. 



Ways to focus 
on  livening up   
those verbs!
 
► Sports commentary – 

brilliant for practicing verb 
variety - ( except for 
Cricket because  I don’t 
understand that, most 
common verb  appears 
to me to be“wait” )

► Task :write a commentary 
on :

► Teacher approaching the 
classroom 

► Students   vacating 
corridors 15,45 Friday 

► Actual sporting event,



Poetry 

► Scaffolds needed here.
► Adapt from actual poem : “Oh Tell Me 

the Truth about Love”/ “ Advice to a 
Teenage Daughter”/ son/ new teacher 
etc.

► Cloze test  prompts – see Fasano book 
and examples next slide, good for giving 
a rhythm as well as a structure

► Haiku – make a paper”frame” with 
students , send them off around school to 
capture the image - the “art of the 
glimpse.







First Year student 
using prompt 
scaffold 



Do the creative 
work with them 

► You need to do it with them , at 
least once .

► Let them edit you.
► Show them, in real time, how you 

are coming  up with ideas, or 
not!

► You’ll see the common 
challenges!

► Students like seeing a teacher “ 
on the same level “ challenged 
by a mutual task.



“Correcting “ creative 
writing 

► Have some classes where it not “graded” or 
marked. Invite students to swap work with their 
peers or have students who are comfortable 
reading aloud – teacher volunteer theirs too.

► Concentrate on  the ideas first – find something 
“where a thought might grow”.( Mahon)

► Don’t pick away too heavily  at grammar / 
spelling. 

► Emphasise how  that nearly all creative writing  
we read is the result of many ,many drafts.  ( 
connection here to Collection of Texts CBA2)



Use humorous writing  in teaching creative  
writing- we all like to laugh
► Bill Bailey; Nora Ephron; David Sedaris; Douglas Adams;Helen Fielding ;Nick  

Hornby; Tina Fey 

► Use transcripts from sketches – Foil, Arms and Hog etc



Writing funny , surely the hardest type of writing ?

► Good comics are genius at the “writing the right words in the right order”

► Tweets – humorous flash fiction – you can have fun with this.

► Stand up session in class?



George 
Saunders 
►“There’s something very heartening 

about teaching, in a “There’s nothing 
new under the sun” way….You realize 
that there have always been, and will 
always be, young artistic people in the 
world who, being relatively new to the 
world, are freshly amazed by its 
beauty.”



Useful books



Useful Reference 

► Sources for ekphrasis/ visual prompts 
► https://www.theguardian.com/books/2009/nov/14/ten-best-ekphrasis-joh

n-mullan
► https://americanwritersmuseum.org/5-ekphrastic-poems-by-american-writ

ers-to-read-right-now/
► https://www.nationalgallery.ie/art-and-artists/highlights-collection
► https://www.nationalgallery.ie/art-and-artists/exhibitions/zurich-portrait-pri

ze-2023
► Sources for humour and extracts 
► https://self-publishingschool.com/funniest-books/
► https://www.theguardian.com/tv-and-radio/2021/apr/05/i-almost-wet-my

self-laughing-50-funny-podcasts-to-make-you-feel-much-better

https://self-publishingschool.com/funniest-books/
https://self-publishingschool.com/funniest-books/
https://self-publishingschool.com/funniest-books/
https://self-publishingschool.com/funniest-books/
https://self-publishingschool.com/funniest-books/
https://self-publishingschool.com/funniest-books/
https://self-publishingschool.com/funniest-books/
https://self-publishingschool.com/funniest-books/
https://self-publishingschool.com/funniest-books/
https://self-publishingschool.com/funniest-books/
https://www.theguardian.com/tv-and-radio/2021/apr/05/i-almost-wet-myself-laughing-50-funny-podcasts-to-make-you-feel-much-better
https://www.theguardian.com/tv-and-radio/2021/apr/05/i-almost-wet-myself-laughing-50-funny-podcasts-to-make-you-feel-much-better


Poetry scaffolds 

► O Tell Me The Truth About Love by W H Auden

Some say love's a little boy,
And some say it's a bird,
Some say it makes the world go around,
Some say that's absurd,
And when I asked the man next-door,
Who looked as if he knew,
His wife got very cross indeed,
And said it wouldn't do.

Does it look like a pair of pyjamas,
Or the ham in a temperance hotel?
Does its odour remind one of llamas,
Or has it a comforting smell?
Is it prickly to touch as a hedge is,
Or soft as eiderdown fluff?
Is it sharp or quite smooth at the edges?
O tell me the truth about love.

Adapt 

0 Tell Me The 
Truth About:

Excitement 
Fear
Anger
Loneliness 



Poetry 
Scaffolds 

Advice to:

A new teacher
A new student in 
secondary school 

⬅ First Year student 
example 



Michael Browne

Creating a Poetry Anthology
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Creating a Poetry Anthology



I teach English in Presentation College Bray

Single-sex, all-boys, ‘Catholic’ School 

Largely mixed-ability, but with a sizeable cohort 
of ‘high-achievers’ 

About 95% of our students take the Higher Level 
English exam and 98% of those pass

Ordinary level ‘classes’ are not the norm, but we 
do have students who pursue this course

I am on X (Twitter, in old money) - and I will 
share a written version of this afterwards, and an 
example of an anthology I have created



A Lament for the Anthology



A lament for the anthology
A random sample of schools ( n = 50) with accessible book lists via their 
website 

➔ None had a poetry anthology on the list 

What anthology anyway? 

➔ There are always anthologies available, and there are existing anthologies 
for Junior Cycle level (Lower Secondary) , but the selection available is 
minuscule



Where has the anthology gone? 

I’m sure you remember Exploring English 3, Oriental Streets, and Rhyme & 
Reason



An examination of our context
Junior Certificate to Junior Cycle 

➔ A new conception of English

The Junior Certificate English Syllabus is a very 
different document - it has no ‘Rationale’ section, but 
a far more descriptive set of aims and objectives (and 
far less than the Junior Cycle) 

‘The essential aim of teaching English….. to reinforce 
and continue the work of the primary school in 
nurturing the intellectual, imaginative, and 
emotional growth of each student by developing 
their personal proficiency in the arts and skills of 
language.’

Personal literacy; social literacy; cultural literacy

Read page 4 of the Junior Cycle English Spec. 

Page 4 is the ‘Rationale’ - i.e., the logical basis for a 
course of action, belief etc

It is not about English; it is about language

Page 5 is the ‘Aims’.

‘The aim of English in junior cycle is to develop 
students’ knowledge of language and literature, 
consolidate and deepen their literacy skills, and 
make them more self-aware as learners.’



Is this our ‘new orthodoxy’? 
Jon Marenbon took aim at, what he saw, as the ‘new 
orthodoxy’ of English teaching that emerged from the 
Bullock Report (1975) and through to the Cox Report 
(1989)

This new orthodoxy, that places less weight on things 
such as grammatical correctness, literary classics, and 
literature as heritage, is the new English ideology.

1. English is not just a subject
2. English teaching should be child centred



Is this our ‘new orthodoxy’? 
English is simply the study of 
language? 

● How language works
● How meaning is created

And so it’s not (predominantly) 
literature? 

● Literature is just one ‘sphere’ 
● There are others

○ Media Studies; Film; Non-fiction; 
Non-literary texts; ‘Language Arts’; 
Oracy

Literature

NLT

Media Studies

Non-fiction



Literature

NLT

Media Studies

Non-fiction



Literature

NLT

Media Studies

Non-fiction



I am not a lone voice
You won’t ever find anyone (unless you go to Florida) who says 
they are against the teaching of literature. Yet the place of literature 
is increasingly on the margins. English as a subject overall has lost 
its identity as a core subject and, even more strikingly, literature 
now occupies less and less space within this reduced space.

Kate Barry, Literature – What’s the Point?



“a mile wide and inch deep”  - William Schmidt



A concrete example 
Modern textbooks 

A static manifestation of the attention economy

● Bright colours; boxes in different colours; hyperlinks (that you can’t click on and no one 
ever uses)

Rife with a kind of instrumentalism - it has to be useful and useful means shortcuts 

● Images accompanying poems
● Giving the reader the imagery that they should be imagining themselves  -patronizing 

Books produced by graphic designers

Where is the substance?



So, ironically, and paradoxically, where is the room for an 
anthology? 



Creating a Poetry Anthology



From Language for Life  (The Bullock Report, 1975)
“Inevitably, anthologies age, and… the range of available material will become relatively 

narrower as time goes by. It is exceptionally difficult for the individual teacher to keep abreast 

of all the new poetry that is published. Indeed, except for those with a particular interest in it 

there is often a time lag, so that the teacher is not aware of much of the work produced in the 

last two decades. A good anthology will do a great deal to introduce teacher and pupil alike to 

new and unfamiliar material, but it should not be a substitute for the extensive reading of 

poetry by the teacher himself. We know this is an ideal; but if the teacher wants to find 

material that he knows will be right for his pupils and the context he has created, this is the 

most rewarding way. There is some very good poetry published that never finds its way into 

an anthology, and much of it would appeal directly to the pupils.”



The aforementioned issues led me to start creating my own 
anthology





Creating your own anthology can be a time-consuming, but a really 
enthralling experience
Read widely 

Look beyond the textbook

Have a purpose, but allow for enjoyment

Transmit the best of Heaney, Yeats, Borland etc - be a ‘preacher of culture’



Aoife Fleming

Reducing the Feedback Load
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Reducing the Feedback 
Load
Aoife Fleming



Learning Intentions

1. Explore how 
whole-class 
feedback might be 
employed within your 
lessons

2. Examine how 
feedback sheets 
might be utilised for 
student feedback



(NCCA, 2015, Focus on Learning: Formative Feedback)



1. Whole-Class 
Feedback

Feedback is collated from a 
selection of student work 
and provided to the class as 
a group.





The Feedback Loop

Source: https://csaa.wested.org/formative-insight/students-use-the-formative-assessment-feedback-loop/

https://csaa.wested.org/formative-insight/students-use-the-formative-assessment-feedback-loop/


What are the Benefits of 
Whole-Class Feedback?
• Timely
• Small-step development 
• Offers the students a chance 
to consider and respond to 
feedback

• Consolidate learning before 
moving forward



Example 1



WCF Task

Identify common 
misconceptions and 

use these for 
targeted practice



Example 2

Take examples from students’ 
work here… celebrate success



Identify actionable areas for 
improvement

• In this example, there 
were 7 pieces of 
feedback

• Students put in 
homogenous groups  



2. Feedback 
Sheets

• Aligned to PCLM 
marking rubric

• Helps to familiarise 
students with PCLM

• Enhances 
self-reflection

• An aid to 
peer-correction



Example 1: Self-Assessment



Assessment and reflection



Example 
2: 
Target- 
Setting





Sources

• Andy Atherton: @__codexterous
• Doug Lemov: @Doug_Lemov
• Impact Wales : @ImpactWales
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Improving literacy and building vocabulary



How does the word builder work?

The word builder picks the most basic form of a word and builds it to the most extreme.  It 
visually demonstrates the build up so that students can decide how “extreme” they want to 
go/or describe.  It not only expands the students vocabulary, it allows them to articulate 
more clearly.  E.g. If they know their character is a bit sad, but not very, they’ll know to 
pick a word somewhere around the middle. 

The word builder also benefits as it makes it easier to understand how and when to use 
particular/unfamiliar language by including a simple version of the word, a word the 
students are already familiar with.  



Why does a word builder work?

Research shows in order to become embedded, words need to recalled and used often so 
that they become ‘useful’ to students.  

General testing, such as a spelling test or a definitions test, etc., are useful, however peer or 
self assessment have been the best ways for students to reflect and include sophisticated 
language/wow words to replace basic or overused vocab. 

Personalising words also makes it more likely for students to remember sophisticated 
vocabulary.  If students can relate the words from the word builder to something familiar 
(a word they use often/basic word), they are more likely to remember the word. 



Ways I’ve used this 

Embedding: Get students to pick 3-5 words you they want to use.  Use these for a full 
term.  Write the words near the title of each lesson.  This helps with spelling as they write 
the word, recall as they use it every lesson and embedding.

Peer or self assessment: Look back over work and highlight and replace overused or basic 
vocabulary.  This helps with editing and reflecting on work, identifying language that they 
are overusing and extending their vocabulary. 



Mark Schemes: 

Junior Cert: High Level of 
Answering

● Clear Expression
● Spelling Proficient
● Clear and lively expression / fluency, 

variety
● Use and sustain a register appropriate to the 

task throughout
● Be expressed in a highly effective and fluent 

manner demonstrating skilful and ambitious 
language use

● Spell very accurately

Leaving Cert
● Efficiency of Language use (L) 30% of the marks 

available for the task: vocabulary , use of lively 
interesting phrasing, energy, style

● Accuracy of Mechanics(M) 10% of the marks available 
for the task: Appropriate levels of accuracy in spelling, 
grammatical patterns appropriate to the register.

● Manage and control language appropriate to the task.

● Display levels of accuracy in spelling and grammar 
appropriate to the required/chosen register.

● Quality and control of language e.g. style, vocabulary, 
syntax, punctuation, etc.



CBA Book review



Creative Writing
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100

Comparative challenges
● Three (two) texts, often very different (that is good).
● Cognitive load of characters, ideas, themes, genres, modes.
● Wordy and demanding questions.
● We can’t ‘go through’ texts again.



101

What do they need?
● Mental agility.
● The comparative mindset.
● Knowledge of a limited part of the texts.
● The ability to see the wood for the trees.



102

A classroom approach
● Each student/pair chooses a key moment, and writes detailed notes.
● Divide the class evenly into different modes.
● Each person/pair presents to the class for 10/15 minutes on a single 

moment, mining that for relevance to the mode, and also making 
comparative comments.

● Everyone else takes Cornell notes on the presentation, and asks 
questions at the end.

● I ask a couple of questions on the notes.
● At the end of the weeks, one class with quick-fire note-less 3-minute 

presentations.











107

Caveats and benefits
● Students usually speak too fast: it can be difficult to take notes.
● So they learn to slow down, and clarify their thoughts.
● Questions from their peers are productive.
● A closer level of attention?
● A body of thorough notes on many parts of the texts.
● I am still applying ‘quality control’.
● Above all, the comparative mindset.
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